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Abstract 

 

This article provides a scientific overview of the importance of psychological support in the process of 
inclusive education. The inclusive education system is aimed at ensuring that all students, including 
children with special educational needs, receive an education under equal conditions, in which the 
psychological environment plays an important role. The article analyzes the role of psychological 
support in students' adaptation to the educational process, their ability to feel at ease in a team, the 
formation of social connections, and the maintenance of emotional stability. It also highlights the 
influence of teacher-psychologist cooperation, work with parents, and the social environment on student 
development. 
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1. Introduction 

Effective implementation of a special child's inclusion in the educational institution's 

environment is practically impossible without specialized psychological and pedagogical 

support for both the inclusive process and its individual structural components. One of the 

main principles of psychological and pedagogical support for inclusive education is 

interdisciplinarity - a comprehensive approach to support. The Constitution of the Russian 

Federation and the Law "On Education" declare that children with disabilities have equal rights 

to education. As a result, the concept of inclusive education was introduced, which is aimed 

at "ensuring equal access to education for all students, taking into account the diversity of 

special educational needs and individual opportunities" [1] Today, inclusive education is 

understood as the process of joint upbringing and education for persons with disabilities and 

their normally developing peers. During such education, children with disabilities can achieve 

the most complete progress in social development. The system of psychological and 

pedagogical assistance in inclusive education is based on the social adaptation and 

rehabilitation of children with disabilities [2]. 
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Psychological support is currently one of the most important components of the 

education system as a whole. The goal of psychological support activities is to ensure the 

psychological health of preschool and school-age children. Consequently, the primary task of 

psychological support is to promote the mental, psychophysical, and personal development of 

children. Psychological support creates favorable psychological conditions for the full and fully 

adaptive mutual perception of child-microenvironment, microenvironment-child [3]. This 

superposition of psychological support allows for the realization of the individual possibilities 

of personality development initially established at the corresponding stage of ontogenesis. 

Psychological support for education is a unifying, integrated, complex phenomenon that 

contributes to the unification of several fundamental aspects: organizational, practical, applied, 

and scientific. It is evident that each of the voiced aspects sets specific tasks for performers, 

the resolution of which requires special professional training. The conclusions of the scientific 

research allow for the creation of theoretical and methodological foundations that allow for the 

development of psychocorrectional and developmental programs [4]. The scientific aspect 

forms the ways, means, and methods aimed at the professional application of psychological 

knowledge within the already established conditions of the modern education system. The 

applied aspect of psychological support must serve the entire process of upbringing and 

education. The direct participation of a psychological support specialist in the entire learning 

process allows for not only direct analysis but also the development of psychological 

justifications for forming curricula aimed at training future professional personnel. The logical 

continuation of the applied aspect is the practical aspect of psychological support, which is the 

direct work of psychologists in educational institutions [5]. Thus, psychological support also 

begins to possess an organizational aspect, being essentially the structure of the educational 

institution [6]. 

 

2. Research Method 

The study employed methods of scientific literature analysis, comparative analysis, 

observation, synthesis, and generalization. In addition, psychological and pedagogical 

approaches were used to assess the role of psychological support in inclusive education and 

its impact on the adaptation and development of learners with special educational needs. The 

findings were interpreted through a qualitative analytical approach. 

 

3. Results and Discussion 

Psychological support, its model, and functional content represent the theoretical 

foundation of the scientific aspect, which in turn allows for the development of the applied 

aspect, the practical aspect, and the organizational aspect. In psychological support, as in any 

type of activity, there are two main directions: the current one today and the prospective one—

the future [7]. The first direction of psychological support activities addresses current, existing 

problems and situations that are closely linked to difficulties in the upbringing and education 

of children, as well as deviations in their personality formation and interactions within the 

microenvironment. In such situations, the professional assistance of a psychological support 

specialist is extremely necessary [8]. The instantaneous resolution of current problems is not 

an indicator of the effectiveness of psychological support work; a perspective must be created. 

The development and formation of individuality in the personality of each child. It is necessary 

to form a child's psychological readiness for a creative life not only in the existing 

microenvironment but also for the further self-determination of their life in society [9]. 
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Today's direction of psychological support activities and directions for the future are 

inextricably linked. A psychologist who is a specialist in psychological support, solves tasks for 

prospective development, and provides daily assistance to children and their parents, as well 

as colleagues in the educational institution. First and foremost, the child's mental and personal 

development is ensured; a favorable, developmentally oriented psychological climate is 

created, which is conditioned by productive communication, both in the microenvironment of 

peers and in the microenvironment of interaction between educators and students (students, 

educators, parents). Thus, the psychological support specialist becomes responsible for 

creating and maintaining tolerant psychological conditions. This is especially important when 

a psychological support specialist carries out their activities in educational institutions 

implementing the concept of inclusive education. A psychological support specialist must pay 

attention during their activities to such subtle psychological organization as the child's inner 

world: their self-confidence or lack thereof; the child's understanding and awareness of their 

abilities, their attitude toward the micro-environment and the surrounding world; and 

eventfulness [10]. Only a healthy psychological climate in the environment of a child's personal 

development can contribute to the formation of self-sufficiency. That is, the psychological 

support specialist assists the child in self-understanding and self-development according to 

the stages of maturation. To form in a child the principles of tolerant and humanistic interaction 

with people around them, as well as with realities and factors of the surrounding world [11]. 

For a psychological support specialist, a psychologist, the effectiveness of an activity is 

determined, first and foremost, by the knowledge that the scientific aspect has formed. 

However, the absolute criterion for effectiveness will be the ability of the psychological support 

specialist to correctly and competently, from a professional perspective, implement the 

acquired theoretical knowledge (methods of studying and examining the child, micro-

environment, diagnosis, and analysis). A psychological support specialist is a practicing 

psychologist who must account for the specifics of their activities in the educational institution 

and, accordingly, professionally master and utilize methods, techniques, and methods of 

psychodiagnostics, psychoprophylaxis, and psychocorrection [12]. Psychological support, as 

an organizational structure represented by a specialist psychologist, is part of the teaching 

staff of the educational institution, i.e., in fact, psychological support is harmoniously integrated 

into the educational vertical. A high level of effectiveness in psychological support activities 

can only be ensured through the professional interaction of all structural units within the 

educational institution. 

One of the primary functions of psychological support is the diagnosis and subsequent 

constant monitoring of the psychological readiness of the educational institution's space not 

only for the implementation but also for the realization of inclusive forms of education. 

Subsequent evaluation, from the perspective of the psychological support structure and the 

effectiveness of implementing and implementing inclusive practice. Correctional and 

developmental programs are aimed at preparing and further adapting children with disabilities 

to modern learning conditions in an educational institution. The functions performed by 

psychological support to implement preventive programs undoubtedly lead to a significant 

reduction in indicators of negative social attitudes and established stereotypes toward children 

with developmental disabilities [13]. Moreover, this positive trend is observed among all 

participants in the educational process. The functions and activities of psychological support 

in educational institutions significantly enhance the latter's readiness to implement and 

implement the core principles of the inclusive education program. 
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A psychologically comfortable and safe environment, which forms psychological support 

within the framework of the inclusive education concept, allows children with disabilities to 

take an active part in society. The professional competence of a psychological support 

specialist is the key to the successful operation of an educational institution implementing an 

inclusive education program. It becomes evident that over a certain period of time, in the 

process of implementing the inclusive education program, a shortage of practicing 

psychologists has arisen, and their role is key, i.e., the scientific aspect of psychological 

support; training practicing psychologists in higher educational institutions is one of the priority 

global tasks, the solution of which will allow for the successful and effective implementation of 

the inclusive education concept within the structure of modern education [14]. Thus, when 

speaking of inclusive education, it should be noted that this is not only the creation of technical 

conditions for the unhindered access of children with disabilities to general education 

institutions, but also the specifics of the educational process, which must be built taking into 

account the psychophysical capabilities of a child with special needs. In educational 

institutions, high-quality psychological and pedagogical support must be organized, and a 

special moral and psychological climate must be created within pedagogical and student 

collectives. Psychological and pedagogical support for inclusive education is an important 

component of the inclusive education model [15]. 

 

4. Conclusion  

Psychological support is a key component of the inclusive education process. It helps 

children with special educational needs successfully adapt to the educational environment, 

develop social skills, and maintain emotional well-being. Effective cooperation between 

psychologists, teachers, and parents creates a supportive atmosphere that promotes equal 

educational opportunities and successful social integration for all learners.  
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